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do with church union, but there should be 
consultation and Christian comity among 
the denominational groups. It will be a 
happy day for Virginia when our rural 
churches can be centers of a wholesome 
community life. One third the number of 
church organizations can probably accom- 
plish this desired end more efficiently than 
the present number of weak, ill-equipped 
and unbeautiful church houses. No cham- 
pions of this proposed improvement can be 
so effective as college women. 
5. The last suggestion I shall undertake 
to make today may well be designated 
"Conservation." I shall not discuss con- 
servation of our material resources, such 
as our eroded farm lands, our failing for- 
ests, or our vanishing fish and game. But 
I do wish to mention the conservation of 
human resources. We have just made a 
good beginning in Virginia in the care of 
our sick, disabled and infirm population, 
and in providing welfare services for all 
the people, especially our rural population. 
I am well aware that our poverty for the 
past two generations and our ever present 
race problems have greatly retarded action 
in keeping up with modern progress. But 
we must accelerate development of the tax- 
supported welfare service demanded by 
modern civilization. The growth arid pros- 
perity of our state are dependent upon a 
healthy, happy and intelligent people. Un- 
less we steadily increase and honestly ad- 
minister our social services in keeping with 
the advances of science, we may well fear 
the insidious attacks of Fascism on one 
hand and Communism on the other. The 
result of their successful attack would in- 
evitably be a totalitarian state, with the loss 
of all personal freedom. We must ever 
bear in mind also that due to the rapidity 
of modern communication, events move 
faster than ever before in world history 
and we must not be taken unawares. 
That our advance in material well-being 
has outstripped spiritual development is a 
subject of common remark. So prevalent 
is this view that we find one English bishop 
calling for a moratorium on invention, and 
another crying out only this week that our 
present civilization has become so material- 
istic that it is brutal and past all saving. I 
cannot agree with these extreme statements, 
but I do believe there are danger signals 
flying. This college generation will need 
to be alert, social-minded, and above all 
else lovers of justice, if our state is to 
make progress that shall benefit all the 
people and if our inherited liberties are to 
be preserved. I for one have confidence in 
the intelligence, the patriotism, and the 
character of the young men and women 
now passing through our colleges, and great- 
ly cherish confidence in their ability to steer 
aright the Ship of State. 
Among the books most read by the 
founders of our republic was the "Essays 
of Montaigne." The story is told that 
Montaigne had his son awakened every 
morning by the strains of sweet music, 
softly played, and that by the bedside stood 
a valet who said to the youth as he emerged 
from his slumber, "Master, awake, great 
deeds await you today." So I say to you, 
and to the other colleges youth of Virginia 
of today, "My masters, awake, great deeds 
await you today"! 
F. W. Boatwright 
WHAT MAY THE PEOPLE READ 
ABOUT THEIR SCHOOLS? 
A Summary of Recent Expressions About 
Education That are Found in Periodicals 
Intended for General Readers. 
TFIIS is a partial report of an attempt 
to find out what comments are 
made on school affairs in current 
periodicals of recognized standing. During 
a period of about three months late last 
year the writer and his students in sec- 
ondary education gave some attention to the 
current literature of education as it appear- 
ed in publications for general circulation. 
Our findings may be of interest to teachers. 
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This report is confined to articles in pub- 
lications for general readers, for the reason 
that material appearing in teachers' mag- 
azines is generally too technical in nature 
and vocabulary to have any general appeal. 
There is no assumption in this article that 
the published writings on education are ac- 
tually read by a large proportion of the 
people—only that this is the material they 
have a chance to read if and when they 
read. 
I. Periodicals That Carry Articles on 
School Matters 
A listing of articles that have to do with 
school affairs shows that practically all of 
the widely circulated weekly and monthly 
magazines carried from one to a dozen 
school discussions in the space of three 
months. Our listing in some detail for 
three months and sampling of other months 
indicates that an average of twenty-five ar- 
ticles appear each month, or around three 
hundred a year at the present rate. They 
occur in over thirty publications of wide 
circulation and general appeal. The fol- 
lowing were definitely noted as canying 
one or more articles bearing directly upon 
education, or with distinctly educational 
slants and implications: 
American Literary Digest 
American Mercury McCall s 
Atlantic Monthly Nation 
Current History New Republic 
Child Life Newsweek 
Colliers Parents 
Commentator Pictorial Review 




Good Housekeeping Saturday Evening Post 
Harper's Scribner s 
Hollands Time 
Hygeia N. Y. Times Magazine 
Kiwanis Woman's Home Corn- 
Ladies' Home Journal panion 
It is noted that this list of publications 
divides easily into certain general classifi- 
cations; those which appear weekly and 
specialize in news review and current em- 
phasis; others which offer summary dis- 
cussions, reprints or digests, and original 
comments monthly; the great women s 
monthlies; the popular literary magazines 
of large circulation; and a group of pub- 
lications of national circulation promoted 
by civic and professional organizations. 
II. Who Writes the Articles on Education 
in Magazines for the General 
Reader? 
If one takes the trouble to see who writes 
on education for the general reader, he is 
surprised at the variety and qualifications oi 
the authors. To a large extent they are not 
engaged in running the schools. They may 
be classified under these heads; 
], A few professional writers of national 
and international reputation 
2. Leading column and special writers 
3. Feature reporters and correspondents 
4. Educators who have become noted as 
authors or leaders 
5. Psychologists popular as writers or 
lecturers 
6. Professors well-known for writings and 
teachings 
7. Educational workers prominent in spec- 
ial fields 
8. Prominent persons in non-teaching pro- 
fessions 
9. Great leaders of the business world 
10. Editors of the leading magazines and 
newspapers 
11. Mothers and fathers who feel that they 
have learned from experience 
12. Anonymous persons with pet ideas to 
promote 
13. The fellow who has done or thought 
something worth reporting 
14. The fellow whose chief claim is that 
he can write attractively 
III. Some Titles That Bear Upon 
School Matters 
An adequate impression of the general 
nature of articles about education can be 
gained from random titles in recent maga- 
zines. The following list chosen from 
twenty-five magazines and about fifty au- 
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thors indicate the range and nature of 
topics treated: 
What Youth Really Wants 
It's Hard to Read 
The Learning Process 
I Was a Problem Child 
What Should Children be Taught in a Chang- 
ing World 
It May be Your Fault 
How to Wreck Your Schools 
Immorality in Our Schools 
Maybe Parents Know Something 
The Happiest School in the World 
Not by Bread Alone 
Individuality 
Can the School Save Democracy? 
Are Parents Afraid of their Children? 
Concerning Our Beginnings 
Does Nobody Like Your Child? 
I Bring 'em Up Alive 
Social Security for Junior 
Squaring the Family Circle 
Investments in Futures 
Children Must be Ready to Learn 
How Our Schools Are Run 
Charlie Won't Practice his Music 
Staying after School for Fun 
These Schools Teach Practical Politics 
Take the Book out of Education 
Selling Scholarship Short 
Parents' Algebra 
Hope and Danger for Schools 
This Year's Crop 
Little Red Schoolhouse 
Learning's Never Too Late 
Education for Living 
A Child Comes Questioning 
Conserve the Child's Hearing 
The Right Book for the Right Child 
D^— for Johnny's School 
How Much Homework? 
Hearing with the Eyes 
But How They Can Smile 
Boy Meets Opportunity 
School Declares an Extra Dividend 
A Library on a Shoestring 
Youth Looks us Over 
Problem Mothers 
Your Pay for What You Get 
Problem Child—or Problem Parents 
Too Many Schoolhouses 
Can He Take It? 
Subject of Johnny 
Beginnings 
We are Getting no Brighter 
Fast Learners 
Common Sense and Children 
What Can We Do About It? 
IV. What Topics do Authors Write About 
for General Readers? 
When the content of these articles is 
considered and arranged by topics, the ma- 
terial is seen to cover a wide range of mat- 
ters of public interest. Some of them are: 
The nature of children as a factor in 
schooling 
The nature and difficulties of learning 
Individuality and the development of 
personality 
Safety and the conservation of children's 
health 
Character as an outcome of education 
Children that are problems at school 
and at home 
The difficulties faced by present-day 
youth 
College preparation and life at college 
Subject matter that should be taught in 
the schools 
Activities of pupils that have educational 
value 
Parents as a factor in the school success 
of their children 
Relations of parents and teachers as 
they affect children 
Qualifications and teaching activities of 
teachers 
The training of pupils for their places 
in the vocations 
Contributions of the schools to citizen- 
ship 
The public support and cost of educa- 
tion 
The management of the schools and 
colleges 
The education of people past school age. 
V. What Problems are Discussed in 
Articles for General Readers? 
A careful checking of the subjects treat- 
ed in the articles which appeared during 
three months showed that a great variety 
of specific problems were raised and dis- 
cussed; and that solutions were proposed 
which seem good to the authors. Stated 
in substance the following list of over fifty- 
questions will indicate the range of points 
for discussion: 
78 THE VIRGINIA TEACHER [Volume 19, No. 4 
What are the main purposes of educa- 
tion? 
What changes in schools are demanded 
by the changing times? 
How can the schools educate for a 
changing present and uncertain future? 
How can schools in the country and 
small towns teach pupils to live and be 
happy where they are? 
How do pupils really learn? 
What is the teacher's part in directing 
study and causing learning? 
How can children be spared from the 
bad effects of retarded or too-old teachers? 
Should parents help children do their 
school work at home? 
Can the schools cause pupils to learn by 
vigorous self-effort rather than to seek the 
easiest way? 
Should children be forced to do school 
work? 
What opportunities should schools af- 
ford to all pupils to work with their hands? 
Should there be ability grouping of 
pupils in schools? 
What use may school marks serve ? What 
is a good marking system? 
Why is failure so prevalent in high 
schools and colleges? 
How can lagging and loafing be pre- 
vented in case of very bright pupils? 
What can teachers do for very dull or 
apathetic pupils? 
How secure in pupils a feeling of ease 
and confidence in school situations? 
How should the schools treat very shy 
or bashful children? 
What can be done to help unpopular or 
neglected children? 
What pupil welfare provisions are 
proper in the schools? 
What provisions can be made for very 
poor children to get an education? 
How can schools deal with children 
from poor home backgrounds? 
How can educational misfits in schools 
be adjusted? 
What is the relation of schools to the 
young age of criminals? 
How can proper relationships between 
schools and parents be secured? 
Are parents doing what they can in the 
education of their children? 
What attempts at parent education are 
proper through the schools? 
What can the schools do about incorrig- 
ible children? 
What responsibility have the schools for 
morals of children? 
Shall sex education be attempted in pub- 
lic schools? 
What attempts should schools make at 
character education? 
Should there be any attempt at religious 
instruction in the schools? 
What recognition should the high 
schools take of what graduates will do 
next? 
What vocational guidance can be done 
in the schools? 
What values have homemaking courses 
for boys and girls in public schools? 
Should there be special vocational 
schools open to all high school graduates? 
What training for earning and employ- 
ment do the schools cause in graduates? 
What can be done to promote a better 
working arrangement between schools and 
employers of graduates? 
How should government be taught in 
the schools? 
Should the place of politics in govern- 
ment and schools be taught in schools? 
How can schools create interest in pub- 
lic affairs? 
What can schools do to develop patriot- 
ism as distinguished from narrow national- 
ism? 
What safety education should the 
schools undertake? 
How can schools train pupils in the use 
of leisure time? 
Is an activity program in the schools 
practical and educational? 
What is the place of athletics in high 
school ? 
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Is student government a proper under- 
taking in the schools? 
What organized social groups are de- 
sirable among pupils? 
How secure sanitary conditions and 
good housekeeping in schools? 
Should there be a uniform system of 
schools throughout state and nation? 
Should states and federal government 
support schools in local communities? 
Should attendance be compulsory for 
high school pupils? 
VI. What is the Nature of Written 
Expressions about Education? 
Certain types of expression and quali- 
ties are worth noting in the educational 
articles for general readers. Among others 
the following are somewhat evident: 
1. Factual matter forms a basis. Dis- 
cussions generally start with a statement of 
place, persons, events, or complications that 
provoke comment. Often some investiga- 
tion is reported or some development de- 
scribed. 
2. Practical angles are stressed. The 
general reader is interested in theory ot 
philosophy only when called forth by facts 
and applied in a way that keeps close to 
life as observed or experienced. 
3. Single ideas are made the center. Most 
articles present a single phase for emphasis. 
The experienced reader can generally size 
up the article from the opening and close, 
then read if he wants to fill in the space 
between. 
4. Isolated matters or ideas are likely to 
receive emphasis. There is., no necessary 
connection with education as a whole in the 
minds of some writers as they present their 
own brain-child. They seem to want those 
engaged in education to make a place for 
it, however. 
5. Suggestions made are quite specific in 
nature. Authors rarely take the view that 
their proposals might have value for pur- 
poses of adaptation rather than outright 
adoption. Generally they are presented as 
worthy of copyright treatment. 
6 Writers are none too complimentary 
of schools as they are. Reform is in the 
air when people take their pens in hand. 
It matters not that teachers have been mak- 
ing bricks without straw right along. They 
are a pretty ordinary lot in the face of a 
new idea and as seen in the light of the re- 
former's characteristic zeal. 
7. Readable language is used. The ed- 
itors see to it. This is in delightful con- 
trast to many of the articles that appear in 
teachers' magazines. Sometimes one finds 
himself reading for pure enjoyment of good 
literary workmanship more than for the 
ideas expressed. 
8. The total effect upon readers is prob- 
ably stimulating. The magazines are prob- 
ably doing a real service to education. At 
the very least, they give the general im- 
pression to the reading public that matters 
affecting the schools are worth writing 
about. 
VII. What's All the Writing About? 
From reading many current articles on 
education one comes out with a mixture of 
impressions, some of them comforting and 
hopeful, others just the opposite in effect. 
Some of the impressions likely to come to 
the reader are given herewith; 
1. Improvement along many lines is 
greatly to be desired in the schools. Most 
of them cost money and call for a fine sup- 
port in public opinion. 
2. There is an implied questioning of 
efficiency in the schools as they are operat- 
ed. It would seem nobly worthwhile to 
strive more earnestly for better schools, 
both by those in charge of operation and 
by the supporting public. 
3. There are so many things that need 
to be done that the impinging demands are 
confusing and overlapping. Educational 
thinking as to plans and statesmanlike exe- 
cution seem to be the needs of the hour. 
4. The relative importance of things is 
not clear in the minds of writers. Cer- 
tainly there is no consensus of opinion 
about school affairs. 
5. Some of the writers plainly have an 
axe to grind. They would like to use the 
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schools as a sounding board by propaganda 
methods to further avowed causes. In ef- 
fect, they want their relatively small ideas 
to shape everything. 
6. It is not easy to reach conclusions 
from reading. So many ideas are presented 
that they cannot all be true, or all of them 
cannot be more than partly true. 
7. There seems to be generally a sin- 
cere interest in the schools, a desire to im- 
prove them. This is distinctly hopeful and 
may lead to betterment along many lines. 
8. The schools are probably now operat- 
ing on a sort of "lowest terms" basis with 
many opportunities for improvement. 
Many fine developments seem to be just 
ahead if public opinion bravely persists. 
9. There is a deep underlying faith in 
the idea of public education for all children 
in a free country. With all the demands 
for change, no one seems to get into print 
who would greatly change this major 
American conception of education as an 
agency of democracy. 
10. At every turn better teachers are de- 
manded. Only people of fine personal at- 
tributes and extended education can pos- 
sibly measure up to standards called for. 
VIII. What Do the Expressions About 
Education Suggest to Teachers? 
Teachers should understand that the 
schools are a public investment and that the 
people have every right to express them- 
selves about education. Popular support 
can never permanently rise above the solid 
source of public opinion and interest in the 
schools. Teachers have no vested interest 
in the schools. In the last analysis, teach- 
ers are employed persons with some deserv- 
ed professional attributes and obligations. 
The writer of this article suggests a few 
points that teachers can apply to them- 
selves from the foregoing analysis of cur- 
rent writing for the general public: 
1. Encouragement is offered by the great 
interest in education revealed in current 
writing. All educational workers can know 
assuredly that the public cares what hap- 
pens to the children at school. 
2. In any community and about any 
teacher the people are probably saying 
things somewhat along the lines indicated 
in this summary. Teachers will do well to 
listen and bring forth fruits worthy of ap- 
proval. 
3. Education is not standing still. The 
schools are not a static enterprise. Change 
and attempts at improvement are in the air. 
Teachers will have to reach out for as much 
of the new as they can be certain is good 
and hold out bravely for time-tried ways 
for a solid footing. 
4. Improvement surely ought to come 
through the great interest manifested and 
the great amount of publicity to many 
phases of education. Let teachers keep 
their faith strong at the same time they do 
a good day's work each day. 
5. Teachers must elevate their work to 
the standards of a profession. Then they 
can take positive leadership in setting the 
pace which the people may be expected to 
follow. 
6. There is assurance that real teachers 
will be needed in the period just ahead, 
more of them and better. Real teachers 
with good education and successful exper- 
ience are worthy of the pay and recognition 
of professional people. Both will come, as 
there are more good teachers. Public de- 
mand from recognized need will produce 
good teachers and assure their standing 
as workers for public good. This develop- 
ment is now upon us. There is every 
reason why present teachers who expect 
to continue in the work should complete 
their education and meet other professional 
standards as fast as possible. 
7. Of all people, teachers most need to 
read and understand what is being written 
about education as a public undertaking. 
The writer of this article strongly recom- 
mends educational articles in the magazines 
for general readers. 
Paul Hounchell 
